e fReR M & oIt fasie & g HaeumTsil & gui o1 SUART axd HfemT a1 |
fremeff v SR & FEa ¥ off 78 9% Fad B

AT faeT= 3R ISP 31ef & Teed & quiF e P AT FAT BIS T Ae| 57 ol

4§ P GHeU AT AT Y ERARE PR Tl B

JSERUT: {49t ofTet dRT

foeTet efret AT 9g< 9 IR B BEd &, ST el TN b BRI & AR AT AU Siad b 37
H RB ST @ B &1 Jg 3T FI9 g IR I Bre? It arl & a7ar g1 g9
3Rl H ARI I e IR BT AR B ol 8, fIs aR 31 ol SR & 954
g3 & 9 &1 fIemet aet IR & FAE A 8o o A & 3ifeid 8 Tad! &
3T T Y fIaRoN & MR W, T s i fesirg o

&g 3fR Hienfidh frewr Twg, B o e farem o




Jfed ISTE:

ERdctam: sRdeTad a8 aie &Y PIfrenTail 3 91U ST drol ©iC BTkl T 37T &1 A UhreT
AT FAlerd IS IR == Y Ufehar 5 G & Tehrer T Sraenfya a=ey BT BT
21 IR U T I bl TCF & BU H Gufed o ST FepdT 21

HEHASd AY: Tg U Afhenel Iarfe srde & fOm ueAmRen & da gelae-

T BT TV BIAT &1 SelagHl BT HEHH dRd 9, TRATRN & Ster ey e

3R T SR ¥ T ECH AT ATehell & e Bl HEHaNTd A6 HET Tl &

forp e for AIeH IoMT (I7 I) F MPR F 30T &1 I D "R Y o
& 5 FEcaqul T AT §1 3 U fhee &t avg famm, Sfary) &R o gemsiial
BT G BT P PR & AR I AW Pl Hehfd B F ST &

SEIDI~ST: TZCIDI~SAT TE A, T MR B DIADBI &l I Saeiior iR dIvp
deal dY ATP H 95 &1 B IR &1 5T DR Svg DUAST B Ak T8t FHaT STl 2|
PINHRT 9ae &I Ufshar ArgcIdif~gar | it 8, 3R S Iu= 8 arelt Sorl ATP
3Tt % wY H THEIT Y SITeh &l

I8 |t Y@ Bl gRT, IE e fad 2019 & SRM a8l

&g 3fR Hienfidh frewr Twg, B o e farem o




LK

NI R Ih ST Gafed ford ST Uep vt farefor Yoy A STt € (Weinstein
& Mayer, 1986; Pashler et al., 2007)]I T I UAT g & b Foa & AqJ<d q CEIN
T=ff 71 ISP FRT R Y o Hiew & A &4 &I oy TEl 7 ShT 98k AHBRY

3R THST BT gHLH B _3' (Lesgold et al., 1977; Van Meter & Garner, 2005; Ainsworth
etal,, 2011).

ICAP (Interactive, Constructive, Active, and Passive) P BYRET b IR, ICEERIGE:D
folg faaretTgoie™ &1 araegadr it 81 RISRicigoleM Th HelMcAd 3R D
UfehaT & (Chi & Wylie, 2014) | I8 Tor1f4e ufffeca & Aredd &, 78 MR Bl o,
SN AT IR gRac F= ot Te 91T & (Dahl et al,, 2001) 1 U §9F S HY
ufthar 7, S0 faw Y TeS T € ok o & ®U § I W THeT ST ® A vRgd
PR gl Foa! gRT SR Y fod @ik ST Feu0r ST 3 MU fawg & 31l & o 7

3 oAl 7 vega i Tt SRt 7 O R off 21 e & RoFe v # Iekg A8l fea
T & (Chi & Wylie, 2014)]
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