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fasTMTceT aF fRefor exograTdT fasmcier Brel fReiear Hsi auie araRed
ufedT s9ar. faeneff vy 3959 & JEA g <E@id B ThdTd.

AT STt el d T 3TeATI8 quiF AT Fet el dredT 9d. &

quIHTHIA DTal Hell gFal Blgellse D 2.

FETENT ; faeTTet ST T

‘faeTet diegST IRT & U T ST ART 31 ST aflel AT 1Al 1Mo e
31T A 3fTetell 3RIA]. Fald AIS IR avodl, & 31l Jd aramed Id. AT
COgTd I 9T SR g% NGRS fOegd 819 oral. faener dieesar

TT=ATedT gSHETE HHTel AT 8900 HiTa gad $od 3R, STdh.
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JraTal fociear quiHiaR e Ueb fIsi uTe fesis .

&g amfor St foreror e, et vy st foremn g




3ifeid IaTER0!

eRdctas: eRdead & aRacdi=ar Yefine st efe veft 3ffTes 3rmed. & Uama
HeINUT T foRdid FEUTord 3T TIR HRuATeT Uiohdl Hed GUTH1ST AYH BUdTe B
PRI, TIR et 317 eRAcadmMed Tl (fUvde) TapuTd HIode! Siies 2Tahd.

HEEgoIe: 2 U ARhellell IFRIFS ¢ 318 ST M USRI Solda SIS
M BRI, SolggH WaM ol I Jegl UbHSDMT AThiNa HRUMT ST §R
THAVTT TAMHL HEeTeT FAIA FeEYSl ¢ F8UH Seoedel] Sal.

Afemef: affanielt & vasarear fSaiar sneRm (fhar THfisT SMeER™) 3raa
3TTET. MMYST IRRIHA TAGTS & HE o AEwaqut YfHeT ToiTadrd. o UaT fhee=ymTor
fersTug, StqTo) STTfOr SSTRUVITATST RO SFUTIT SR eI UehsSdld 3ATfor
IRIRTST SR N1 HehfHd BIVATIRN draadrd.

gt (ARICIGITSIN): TeHiireT & SSTlel JATHRIE el 3 3Ted. SifferisH
31O UIYeh TCHHT ATP HEY HUING PRUIT D Agh(OIhl BT, FeUd T
vefla Saif o I Faeel I, Uelt e & ufthar dgeiemed g, 3T ard
TIR HTetett SHotf & ATP 0[edT HUTd H6det! ST,
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Tt | v@fes & T AEFT 2019 S feneaf fesme deiel amed.
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WW%WWWWWHWWW(WemStem&
Mayer, 1986; Pashler et al., 2007). ICAP (Interactive, Constructive, Active, and
Passive) T JIRRESIATIHIR IY@H §990dT HIG! fRgINATHe TRold TR,
fRSgeramRIed & & HeHeAd Mo Foiefie Ufshar 3 (Chi & Wylie, 2014).
ITges 1] AU, TG T TIR FHRUITH! ST ATl sTdosvdre! et e, e
39T FUITA] Uiehdd ol A9igN @I S U g M1 o FHelel 38 o
@RATe] FaHuTd JiSUl AT N (Dahl et al., 2001).

el Precied] REmelie ATfed & AT e Teled ATIgRIUET ! 31, e,
T AL ASIPRIT FIRYU TS 7 Peled] DeuaEld 3R ADATT (Chi & Wylie,

2014).
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